Administrators in professional programs perceive influences on the program from within the university as stronger than do faculty but the two groups do not perceive the strength of societal influences, professional community influences, or internal levels of curriculum debate differently. After controlling for program and institutional sizes and institutional types, these differences between faculty and administrator views regarding relationships between the program and the university appear characteristic of certain professional fields. The analysis was based on subsamples drawn from a data base of survey responses from 873 administrators and 849 faculty members in ten professional fields representing 732 programs in 346 colleges and universities. Differing views about organizational matters between administrators and other employees are found in all institutions, even in colleges where faculty typically play a collegial role in governance and have considerable autonomy over their work. In higher education, comparisons of these varying perspectives usually have focused on reward systems, faculty working conditions, and the distribution of power and authority in governance. Some studies have compared faculty and administrator views about broad institutional goals and associated power relationships (e.g., Gross and Grambsch, 1974), but few comparisons have been made of faculty and administrator views about influences and trends that directly affect educational activities at the academic program level.
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Research about the academic administrative role has centered on tasks and dimensions of leadership performance as perceived by both department chairs and faculty (Knight and Holen, 1985; McLaughlin, Montgomery and $ullins, 1977) or on such issues as the effect of department head performance on faculty morale (Madron, Craig, and Mendel, 1976) . While there is considerable controversy over whether deans and department chairpersons think like faculty members or like managers, there is general agreement that they play important roles as "persons in the middle," looking both toward the faculty and toward the administration while representing the views of each group to the other (Bennett, 1983; Whitson and Hubert, 1982) . A variety of role-related tensions are believed to arise from the need to create a bridge between faculty and administration (Bennett, p. 2), to monitor the flow of information in land out of the department (McLaughlin, Montgomery and Sullins, 1977) , or to resolve tensions among subunits within the department or college (Ryan, 1980) . When faculty members become chairpersons, they may also become entrepreneurs (Bennett, p. 168) and politicians (ibid., p. 174). Additionally, they are assumed to undergo several conceptual transitions: (1) from specialist to generalist; (2) from individualism to collectivism, and (3) from disciplinary loyalist to institutional loyalist (Bennett, . Compared to faculty, academic administrators may face additional dilemmas: relating broadly to external reference groups, considering long-range as well as short-range organizational tasks, and acquiring and using resources effectively (Stark, 1986) . In short, the academic administrator is concerned with the institution's adaptive system as well as its maintenance system (Katz and Kahn, 1966) .
Despite assertions that leaders should attend to factors in the external environment, the interface between university programs and influencers outside the university may have low priority among academic administrators. Based on a survey of roles and satisfactions of department chairs in 32 state universities, McLaughlin, Montgomery, and Malpass (1975) empirically derived three major roles of the department chair: the academic role (encompassing relationships with students, research, and curriculum development); the administrative role (including budgeting, record keeping, and maintaining linkages with the rest of the university); and leadership (involving personnel relations and program development). Interestingly, the dimensions of this taxonomy appear not to include specific attention to external influences. In a similar survey, Whitson and Hubert (1982) found that, relative to forces within the university, academic administrators did not see extemal groups as strongly influencing their managerial decisions. They noted, however, that administrators in professional fields were more likely than other administrators to acknowledge important extemal influences. Similarly, Gross and Grambsch (1974) noted that professional school deans in the large research universities they studied were likely to have strong and powerful interaction networks external to the campus.
While some researchers have emphasized the commonality across departments of the various academic or administrative cornpetences required of academic administrators (Jennerich, 1981) , others have noted that the discipline has an impact on the role a chairperson plays (Smart and Elton, 1976) . In particular, evidence suggests differences in the department chairperson role or
